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“Writing Across the Curriculum: Thinking Made Visible”

Monroe County Community College’s WAC Program
Annual Report

by
Dr. John Holladay

“Writing across the curriculum is one of the most complex pedagogical and
curricular reforms that has occurred in the American universities in the past twenty
years. Its evaluation needs to be similarly complex and comprehensive. . .. Such
evaluations don’t always produce neat bar graphs or statistical reports.”

(Tori Haring-Smith / Professor, Brown University / 23 Marck 1990 / Chicago /
Conference on College Composition and Communication: “Evaluating WAC Programs”)

Our Evaluation:

I am encouraged by Tori Haring-Smith’s comments. I believe we have put together a
complex and comprehensive report. But, as she says, this topic is not easily reduced to
statistics and bar graphs. To be sure, where possible, we have gathered statistics and
presented them as clearly as possible. But the impact of this program goes beyond
numbers. When students and faculty work together to improve thinking, writing, and
communication skills, what takes place is very personal: and our Writing Fellows
provice a personal response at the most appropriate time--while the paper is still being
written. As you will see if you study the results of our end-of-the-semester surveys and
read the anecdotal responses of students and faculty, we have changed the way some
faculty and students think about writing. Students are interacting with each other with
respect to writing--and in positive ways, not the usual commiseration.

These changes did not occur overnight, and our work is far from complete. But a solid
foundation exists. 1 am optimistic about our future.

Background:

MCCC’s writing-across-the-curriculum activities began three years ago when we
established 2 committee made up of faculty members from each division on campus.
During the fall of ‘87 and the winter of ‘88, this committee worked to establish a WAC
program that would endure because it served the needs of faculty and students. In the
spring of ‘88 we had our first WAC workshop: a two-day session led by MSU Professor
Michael Steinberg.




In the fall of ‘88 we had several workshops conducted by and for our own faculty, and
we began the WAC newsletter which continues to publish three times each semester.
During the winter semester of ‘89, MCCC started the Writing Fellows program and
introduced a Writing Center into the Leaming Assistance Lab.

The material gathered for this report clearly demonstrates that Monroe County
Community College has an active and productive writing-across-the-curriculum program.
A lot of research and careful preparation have already gone into the establishment of this
program. Many dedicated and hard working faculty and students are now involved in its
success. Its future will depend on the continued commitment of administrators, faculty,
and students of MCCC.

WAC Goals:

Tori Haring-Smith, WAC consultant and founder of Brown University’s WAC
program, also suggests in the paper listed at the beginning of this report that when WAC
programs first appeared in the late ‘70s, they began with basically two goals: 1) shared
responsibility, and 2) the use of writing as a tool for learning.

“We wanted to demonstrate through these programs that writing is a concern for all
faculty in all disciplines, and, therefore, it is a shared responsibiility of the faculty as
a whole. That was the primary concern when we set up WAC programs.” Concerning
the second goal, the use of writing as a tool for learning, Haring-Smith says this:
“Writing should be seen as thinking made visible. Students shouid be engaged in
revision--which goes far beyond editing.”

MCCC’s efforts are addressing both of the issues identified by Haring-Smith. Has
WAC become a shared responsibility among our faculty? Absolutely, but we have
gone one step farther--we have made it a shared responsibility of faculty and
students. Both are committed to improving the quality of writing and thinking in a wide
variety of courses across the curnculum.

During the period covered in this report (Fall ‘89 and Winter ‘90), Writing Fellows
have conducted over 1,500 individualized tutoring sessions--most in the Writing Center
but many others in whatever location could be found when the LAL was not open.




The variety of c.asses involved has been encouraging--many are in areas thateven a
few years ago were not often thought to involve writing: Physics, Music, Nursing,
Chemistry, Logic, Automotive Technology, Alegbra and Trigonometry, Drafting, and
Earth Science--to name only a few.

Concerning the goal of shared responsibility, our efforts have been on target.
Last semester (Winter ‘90) we had nineteen faculty members working with thirty-five
Writing Fellows in twenty-five courses. These Writing Fellows worked with over five
hundred students in the classes to which they were assigned, and they also spent seventy
hours a week in the Writing Center in the LAL--where they were available to help
students from every course on campus.

To be sure, many faculty are not yet involved--and some never will be. But, unlike
many campuses where interest in WAC starts on a high note and gradually diminishes,
each semester we have had a few more faculty members become involved with WAC.

(I might also add that I have already received an even wider range of requests for Writing
Fellows next fall--more than we will be able to supply. Nevertheless, th. .¢ who will not
have a Writing Fellow assigned to their class will still be able to send students to work
with Writing Fellows in thc Writing Center.)

The second goal of WAC is to encourage the use of writing as a learning tool.
Concerning this goal, Haring-Smith says: “Students shoul¢ be engaged in revision--
which goes far beyond editing.”” Clearly, our students are doing more revision and
more thoughtful revision than ever before. In the classes to which Writing Fellows are
assigned, every major writing assignment must go through at least two drafts: the first
draft is reviewed by the Writing Fellow, who then discusses it with the student. Itis then
attached to a second draft--both of which are submitted to the professor.

Making clear the difference between revision and editing is one of the most difficult
tasks faced by anyone trying to operate a Writing Cenier. In the past, most students, if
they went to the LAL at all, were looking for a quick fix, an editor who would correct the
mechanical and grammatical mistakes. Infact, even admiristrators and faculty often
think of Writing Centers as places for remedial work--developmental centers for poor
writers. We are working to change that perception. Our Writing Fellows work with
every student in class to demonstrate that revision is an integral part of writing for
ail writers, and it is not a punishment meted out to poor writers.




The focus in our Writing Center and in the training of our Writing Fellows is on
revision: thinking about and trying to correct high-order problems first--following the
assignment carefuily, demonstrating thoroughness and clarity of thought, providing
accurate, adequate, and appropriate support for one’s conclusions. Only after these issues
have been addressed does the Writing Fellow begin to deal with issues of editing. Asa
result, more critical thinking is taking place on every formal writing assignment.

Questions about WAC at MCCC:

Who benefits from this approack? STUDENTS BENEFIT.

We must not underestimate the intelligence and insight of our students.

The students benefit, and they know they do. (See their responses on pages 10-17.)
Students benefit from receiving guidance, encouragement, and positive feedback when
it matters most to them--before their work is submitted for a grade.

Students benefit from the personal contact, from the assurance that help is available, that
someone does care and will take the time to work with them. This is especially critical to
those wio are being asked to write their first paper in the disciplines. Some have not yet
even had their first composition class, and they don’t know where to begin. Help for
these studenis has not always been available, and they are extremely grateful for the
guidance they receive.

Students benefit from being required to get on task sooner. They are not permitted to
wait until the last possible minute to begin the major writing assignments. Even though a
few find this irksome, the overwhelming majority realize the need to organize their time
more efficiently. They also perceive the faculty member as being more organized. If the
faculty member has laid the groundwork carefully, working with the Writing Fellows
becomes one more good thing about a good class and a good learning experience.

FACULTY BENEFIT. Faculty appreciate the results of working with Writing Fellows.
(See their comments on pages 18-20.)

Faculty working with Writing Fellows no longer have to read and grade first drafts
hurniedly thrown together at the last minute. Faculty appreciate the fact that their
students are on task sooner.

Faculty often admit this has required more of them. They must define their expectations
more clearly. They must establish better time lines for first and second drafts. Yet the
improved quality of student work makes the extra effort worthwhile.

The finished papers are easier to read and grade. Faculty feel less need to teach writing
and can concentratc more on subject matter.




WRITING FELLOWS BENEFIT.

Since we learn best what we must teach to someone else, the Writing Fellows benefit
more than anyone. They improve their own writing and their interpersonal
com.nunication skills.

They learn to deal with all sorts of people and all sorts of problems.

They are proud and gratified when students respond positively to their guidance. They
also learn when then they have to deal with the occasional student who is reluctant to
WTIte Or revise.

They have a position of honor among students and faculty.

They appreciate the opportunity to work closely with faculty.

Writing Fellows benefit from the opportunity to take a number of papers home and read
and write written responses before meeting to discuss the papers. On other campuses
with writing centers, the tutors usually have to read and respond immcdiately. TLey have
less time to prepare a considered response.

Writing Fellows have much more training than most writing center tutors. Each Writing
Fellow must complete 254 Advanced Composition--where they read several books about
writing and the tutoring of writing, and where they have the opportunity to practice their
tutoring skills.

Thus, quality and quantity are served by this approach: the quality of training is
improved, and the quantity of students served has grown rapidly because it is now a
required part of many classes.

General Observations on MCCC’s WAC Program:

Faculty and students are aware of WAC on our campus. Unlike many campuses,
three years has not diminished the importance of WAC on this campus. Because of the
Writing Fellows, the Writing Center, the WAC newsletter, and faculty luncheons where
we discuss these issues, writing-across-the-curriculum is not a “buzz word” that has
come and gone. Writing-to-learn is now a part of how many of us teach.

Though we are not there yet, we are a lot closer to the day when students cannot
help but perceive that writing is spread across the curriculum and is inescapable.
More writing, more revising, and more critical thinking are now taking place in courses
across the curriculum. Quantity and quality are both being served by MCCC’s WAC
program. With the continued support of faculty, students, and administrators, WAC will
play an ever increasing role in learning at Monroe County Community College.




LAL Frequency Use Data / Winter 1986--Winter 1990

Winter 1986 MCCC Enrollment 2,539
Total LAL Visits = 907
Total Tutor Sessions = 609

Fall 1986 MCCC Enrollment 2,992
Total LAL Visits = 759
Total Tutor Sessions = 475

Winter 1987 MCCC Enrollment 2,739
Total LAL Visits = 970
Total Tutor Sessions = 5§26

Fall 1987 MCCC Enrollment 3,120
Total LAL Visits = 1531
Total Tutor Sessions = 830

Winter 1988 MCCC Enrollment 2,770
Total LAL Visits = 1414
Total Tutor Sessions = 873

Fall 1988 MCCC Enrollment 3,118
Total LAL Visits = 2029
Total Tutor Sessions 938

Winter 1989 MCCC Enrollment 2,843
Total LAL Visits = 2234

Total Tutor Sessions = 1244 iti r=

Fall 1989 MCCC Enroliment 3,261
Total LAL Visits = 2481

Total Tutor Sessions = 1434 (Writing Center = 563)

Winter 1990 MCCC Enrollment 2,950
Total LAL Visits = 2896

Total Tutor Sessions = 1937 (Writing Center = 927)

L




The chart of the preceding page reveals that even though MCCC enrollment has not
grown dramatically in the past four years, student use of the LAL has increased
dramatically.

For example, MCCC enrollment for the fall semester of 1986 was 2,992. The LAL
was beginning its third year of operation.

Total LAL visits that semester were 759.

Tutor sessions were 475.

During the most recent semester, winter 1990, MCCC enrollment was actually lower
than in the fali of 1986: 2,950.

Nevertheless, even with forty-two {ewer students attending MCCC than during the fall of
1986, total ILAL visits during the winter 1990 semester were up nearly 382 percent--
2896 visits (compared to 759 in 1986).

The total tutor sessions during the winter 1990 semester were also up dramatically:
408 percent--1,937 tutor sessions (compared to 475 in 1986).

In fact, we had more Writing Center tutor sessions last semester (927) than the total
LAL visits (759) during the fall of 1986.

As recently as the fall semester of 1988--the semester beiore the introduction of the
Writing Center in the LAL--total tutor sessions were 938. Only three semesters later,
winter 1990, with 168 fewer students on campus than in the fall of 1988, the entlre
LAL had almost 1,000 more tutor sessicxs: 1,937.

That is impressive growth in less than five years.
A number of factors have no doubt contributed to this rapid growth. Clearly one very
important factor is the introduction of The Writing Center and Writing Fellows in the

winter semester 1989.

For a more detailed analysis of this information and of our end-of -the-semester
evaluations by faculty and student-writers, please examine the data on the following

pages.

11




Monroe County Community College
Fall 1989 and Winter 1990
Writing Fellows Program Survey

Part One: Writing Center in the Learning Assistance Lab

The addition of the Writing Fellows has had a significant impact on activity in the LAL
during the past three semesters.

During the winter semester of 1988 and the fall of 1988, the two semester before

Writing Fellows created the Writing Center in the LAL, student visits to the LAL
totaled 3,381 (Winter ‘88 = 1352 / Fall ‘88 =2029).

During the winter semester of 1989 and the fall of 1989, the first two semesters of the
Writing Fellows presence in the Writing Center in the LAL, students visits to the

LAL totaled 4,840 (Winter ‘89 =2359/ Fall ‘90 = 2481).

These are some revealing numbers. They are especially revealing when you consider the
fact that our student population has not grown significantly for several years. During
two scmesters when our enrollment had very little growth, use of the LAL grew by

1459 students--an increase of over 43%.

If we compare the latest semester, winter 1990, to the winter of 1988, we see an even
more remarkable growth. Student visits to the LAL during the winter of 1988 totaled
1352, Student visits to the LAL during the winter of 1990 totaled 2896. That means
that LAL use this winter was 114% greater than two winters ago.

The Writing Center cannot claim credit for all of this growih, but the arrival of the
Writing Fellows and rapid growth of the LAL are clearly related.

Prior to the use of Writing Fellows, LAL tutors only infrequently worked with writing. It
was not even a category on their frequency charts. Consider the chang. that has occurred
in the past three semesters.




9.

These are the total student visits to the Writing Center in the LAL during
the three semesters it has been in operation:

As you can see, in an area where we did almost no tutoring three yeai s ago, we had
927 sessions this winter.

Consider also the training of the writing tutors. Two years ago, if students did tutor
other students’ writing in the LAL, the tutors had almost no spec:al training in this very
difiicult task. This is no long=r the case. All ot the tutors in the Writing Center are now
taking or have completed a one semester course which prepares them to do this job and to
do it well--254 Advanced Composition.

The winter 1990 scmester also saw a new outreach to our Writing Center. Two
W-iting Fellows made th~mselves available for tutoring at the South Center in Bedford,
and they recorded sixteen tutoring sessions. This is small but significant service to
students at the South Center--and one greatly appreciated by those who took advantage of
the service.

The Writing Center will almost certainly continue to have a positive influence on
LAL use. Students in cours¢  aich require the use of Writing Fellows will most often
meet with their Writing Fellow in the LAL. As they do this, these students are
discovering how much they can benefit from the LAL’s services. For these students, the
LAL is no longer a mysterious and misunderstood place. Many of these students will
return for help with other courses.

We should also note that even thuugh the LAL frequency use data shows that the
Writing Fellows held a remarkable 927 sessions in only 15 weeks, these were not all
the sessions they held. Since the LAL is very often closed when students needed to
hold sessions, a significant number of sessions were held in the library, the halls, the
cafexeria, and the parking lots. A few students even went to the Writing Fcllows’ homes
to have their sessions. In addition, several students who could not find a suitable time or
place to meet with their Writing Fellows held conferences over the phone.

In short, the Writing Fellows are a very dedicated and flexible group of students. They
know their work is important, and they find ways to get the job done. Read on and
you will see how their fellow students . valuate the performance of the Writing Fellows.




Part Two: Evaluation of the Program by Students -10-
Who Worked with Writing Fellows: Winter 1990

During the winter semester 1990, twenty-five MCCC classes (up from twenty-one classes
in the winter of 1989) in a variety of disciplines had Writing Fellows assigned to assist
their fellow students with all major writing assignments. At the end of the semester,
students in twenty-four of these classes completed a survey designed to evaluate their
experiences with the Writing Fellows.

Evaluations were complcted by 364 students in these 24 classes. Not all students who
worked with Writing Fellows were in class on the days the evaluations were distributed,
and some students did not respond in all categories. Nevertheless, this is a very large and
representative sample of those who worked with Writing Fellows during the winter 1990
semester. The results are listed below.

1) How helpful were the written comments on your paper?

Last winter (‘89) an encouraging 76 % of the students responded in the top two
categories: very helpful and helpful. This winter (‘90) an even more encouraging 88%
of the students responded in the top two categories.

47% Very Helpful (172 of 364)
41% Helpful (147 of 364)
11% Marginally Helpful (41 of 364)
1% Not Helpful 4 of 364)

2) How helpful were vour conferences with Writing Fellows?

(A bigher percentage of students managed to attend conferences this winter. In the
winter of ‘89, 227 of 254 students attended conferences. This winter, 360 of the 364
students who filled ou. the questionnatre said they attended conterences.)

We are eiicouraged to learn that 84% of the students who could arrange conferences
with their Writing Fellows felt the conferences were helpful or very helpful--up from
76 % in the winter ‘89 semester.

43% Very Helpful (157 of 360)
41% Helpful (146 of 3CJ)
13% Marginally Helpful (47 of 360)

3% Not Helpful (10 of 360)
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worked,

In the winter ‘89 semester, 79% of the students in classes with Writing Fellows found the
work of their Writing Fellows to be effective or very effective.

This year, the winter ‘90 semester, 88% of the students in classes with Writing Fellows
found the work of their Writing Fellows to be effective (36 %) or very effective (52 %).

Although we will work for an even higher rating, rs clearl
v end Writing Fellows’

52% Very Effective (183 of 355)

36 % Effective (127 of 355)

11% Marginally Effective (41 of 355)

1% Unsatisfactory (4 of 355)

#) Checl \L ratine of the Writine Fellows P i
Writine Cent { the Writing Fellows i D.

This is the most favorable response of all. For the first time, the effective and very
effective ratings combine for a better than 90% approval. Last year’s response was good
(78%), but we are quite pleased to know that 91% of our students believe our program is
effective (42%) or very effective (49%).

The biggest improvement over last year was in the highest category. Last year 28% of
our students g-.e¢ the program an overall rating of very effective. This year, that same
category received a 49% approval rating.

9% Very Effective (172 of 358)
42% Effective (150 of 355)
% Marginally Useful (32 of 355)

v% Unsatisfactory (1 of 355)
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Evaluation of the Writing Fellows Proeram
Fall 19¢9

During the fall semester 1989, thirteen MCCC classes had Writing Feliows assigned to
assist their fellow students with all major writing assignments. At the end of the
semester, students in these classes completed a survey designed to evaluate their
experiences with the Writing Fellows. Eleven of the thirteen classes filled out the survey.
The results are listed below.

1) How helpful were the written comments on vour paper?
41% Very Helpful (67 of 165)
46 % Helpful (76 of 165)
13% Marginally Helpful (21 of 165)
less than 1% Not Helpful (1 of 165)

2) How helpful ) [ ith Writine Fellows?

(A few were unable to arrange conferences and had to rely on written comments.)

42% Very Helpful (61 of 148)
45% Helpful (67 of 148)
13% Marginally Helpful (19 of 148)
less than 1% Not Helpful (1 of 148)

§ w—
(6
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3) Checl ILrati f the Writing Fell ith wl
worked,

43% Very Helpful (70 of 161)

47% Helpful (76 of :51)

9% Marginally Helpful (14 of 161)

less than 1% Not Helpful (1 of 161)

4) Check your overall rating of the Writing Fellows Program (the
Writing Center and the Writing Fellows in general).

40% Very Helpful (62 of 157)
53% Helpful (83 of 157)
7% Marginally Helpful (11 of 157)

less than 1% Not Helpful (1 of 157)
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Writing Fellow Evaluations:

A Sample of Student Responses

“I never would have seen a Fellow if it would not have been required because I have a
hard time asking for help. However, I found that my papers were dramatically improved
because of the helpful Writing Fellows.”

“I have been here for a few years and was honestly afraid to go to the LAL, but now
I tell everyone that the LAL is gold. My Writing Fellow sat down and took me
through the paper step by step.” |
“She encouraged me . She made me feel good about the work I had done.”

|
“I think this should continue. My Writing Fellow was very helpful, patient, and willing |
to work me into her schedule. Keep up the gocd work!” |

i

“I like the fact that we are shown what is wrong and how to improve our work
before we are graded.”

“She made me feel extremely comfortable discussing the paper with her.”
“She went through every part of the paper with care. Good Job!”
“She really worked with me on my paper.”

“More classes should require it because many people are not motivated enough to
seek help on their own.”

“He took the time to make sure his comments were understood. This was a very positive
experience.”

“Itis well organized.”

“She helped me very much--made herself available to phone calls and unscheduled
visits.”

“Even though it was very hard to do, I feel it was important to do, and I appreciated
the Writing Fellows’ help.”

18
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“I think this programi is a great help to the students at MCCC. Although it is an
inconvenience, it helped in the long run.”

“Exactly what I needed--she helped me by showing what I understood but need to
ciarify.”

“She was very helpful. I would love to have her help again.”
“I thought everything was great. Don’tchange a thing.”

“] worked with two Writing Fellows who were not assixned to my class, and they
took their own time to help me.”

“I have had many useful encounters with the Writing Fellows. It is an exceptional
program.”

“She explained everything very thorouzhly and took a lot of time with me.”

“He was very helpful, and my second visit using the phone helped me with my busy
schedule.”

“The program was helpful and a great benefit to my studies. This program lets me
get the most for my tuition dollars.”

“This was very helpful for me. It made me get my paper written earlier. 1didn’t wait
until the last minute as I usually do.”

“My Writing Fellow is tough, but she really knows her stuff. Keep up the good
work. This is an important program. I wrote six papers this semester. I’'m burned
out, but I am a better writer for it. THANKS!”

“This is a priceless service. A one-to-one conference is very effective in producing an
excellent paper.”

“She is a great Writing Fellow. She went out of her way to help people, and her
comments were helpful.”
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‘“{r-eat Program: Writing Fellows give you a chance to correct errors before the
instructor does.”

“I’d view the Writing Fellows as a definite success, but people have to remember
you can only get out of the writing what you put in.”

“1 wouid go in feeling very nervous about the writing I was doing, but she always
reassured me.”

“She made good comments, and it was easy to take criticism from her.”

“She was veiy good. She took a great deal of time explaining what was wrong and trying
to help me correct it.”

“She was great. She had confidence and patience and was well informed.”
“She went out of her way to meet with me after I missed my appointment.”

“My papers were a confused mess of ideas, but his suggestions helped my papers
make sense! He was extremely helpful and genuinely interested in my success.”

“Sometimes you can read a paper three or four times and still not catch the mistakes
others would catch.”

“The program is great! Ialways benefit from seeing a Writing Fellow.
Thank God for Writing Fellows!”

“I think that it is a fantastic idea. You feel much more confident when you turr in your
paper.”

“I hope the college I transfer to has a program like this. I want it to continue.”

“They were both very helpful and comfortable to be with. They made time for more help
at odd times.”

“This is the second course where I have had this Writing Fellow. Her help was valuable.
I like the fact that she had hours here at the South Center. I took advantage of this.”

“Two heads are better than one--nc matter how good you think your work is.”
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“Writing Fellows are very helpful ir constructive criticism. They not only point out weak
areas but also strong points.”

“She was very nice and spent a LOT of time with me. She showed genuine concern
with helping me.”

“The Fellows were very supportive and helped improve the quality of my paper

immensely. Good job. Keep the program!
“She was able to give me ideas without criticizing in2 in a negative way.”
“This has got to be the best idea in years for benefit of students. Teachers simply do

not have the time to spend with each individua' student on the problems there might
be on a paper. I hope Sienna Heights students will have benefit of this program.”

Writing Fellow Evaluations:
A Sample of Student Suggestions

“Instructors should explain the program and procedures more completely. Some
students still seem to be confused about the nature, purpose, and specifics of this
program.”

“Sometimes they need to be more critical.”

“Some people never took a writing course, and I felt papers unnecessary in a two credit
course.”

“I think they should be elective, not required.”

“The Writing Fellows were excellent, but instructors need to make the Writing Fellows
more aware of exactly what an A paper should contain.”

“It would be more helpful if the WF had already taken the class so they are more familiar
with the assignments.”

“It is a great program, but it needs more publicity. Make more people aware that
this program exists.”
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Part Three:
Evaluation of the Program by Faculty Who Worked with Writing Fellows

Eighteen of the twenty faculty members who were assigned Writing Fellows during the
winter 1990 semester completed an end-of-the-semester survey.

The following is a composite of their responses:

Will You Be Willing to Have Writing Fellows in a Subsequent Semester,
If They Are Available?

Yes 18 No (
(Even those who had not found time to fill out the forms, verbally indicated an eagerness to
continue with Writing Fellows in the future.)

Faculty Observations about Their Writing Fellows
and the Writing Fellow Program

“In the past the paper quality was equal to the rough-draft stage. Now it is a joy to read
these papers. I still made suggestions and changes, but they were fewer by 80% to 90%.
The improvement was like night and day.”

“The students put a lot more time and effort into their papers now. They start sooner and
revise more thoroughly. They seem more genuinely concerned than in the past--perhaps
because of the Writing Fellows’ genuine concern. It rubs off.”

“The Writing Fellows had a warm and caring approach. Always made arrangements to
see students on two occasions if needed.”

“The presence of the Writing Fellows is a clear statement that we regard good writing highly
in this class.”

“I'love the program and was really unhappy when I thought I had not been assigned any
Writing Fellows this winter. I was happy when I was lucky enough to get two. Their
comments on student papers were extremely thorcugh and intelligent. They went above
and beyond.”
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“I wish this type of program had been around in my college days. Thanks for the
opportunity to work with the Writing Fellows. It is a SUPER program.”

“The poorest writers were helped a great deal.”
“Because of the Writing Fellows, students’ apprehensions were eased.”

“My students now have a more positive attitude about written communication and its effects
in employment situations.”

“Without the Writing Fellows I would have no significant writing assignments, With the

Writing Fellows I follow my deadiines more carefully, and I can see that it makes the
learners more confident.”

“Careful positive evaluations were written for each student. Often she included handouts
to assist students with MLA format, punctuation. A really fine job!”

“There was a definite improvement from first to second draft. A couple of the weaker
students were ‘saved’ by her assistance.”

“It took less time to grade. Many of the original problems had been corrected by the time 1
received them for grading. I also found that the assignment was more specific as a result of
working with the Fellow--which made the evaluation easier. I was more positive in my
responses because the papers were more satisfying to read.”

“I appreciate the fact that the Fellows were very flexible to my calender changes.”

“She did a good job of presenting the program to the class. She was very poised and relaxed
in front of the class.”

“It improves writing and thinking: mine and the students’.”

“Keep it going. It’s the best thing to happen around here--EVER!”
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Things Faculty Plan To Do Differently When They Do This Again

“I need to explain my expectations for papers more carefully, so I need to meet with the
Writing Fellow more often.”

“I will have the students discuss their knowledge of correct citation procedure. I would also
emphasize that the students should not take out their frustrations with the assignment
on the Writing Fellow.”

“I will give better directions and explain the grading scale more clearly.”

“T will try to get Writing Fellows who have taken my class. It will help if they know more
about the instructor and the assignments.”

“I will include more specific guidelines, and I will have the WF give a short presentation
on MLA style prior to the paper.”

“Perhaps we can prepare a slick folded pamphlet to give to the students: with quotes from
professors and Writing Fellows.”

“I need to set specific deadlines sooner. 1 will require first drafts to be typed.”

“I will meet with the WF earlier and more to provide better insight into elements of
papers in this discipline.”




Part Four:
Evaluation of the Program by the Writing Fellows

The Writing Fellows have been extremely busy. This is especially true during the
semester they take 254 Advanced Composition. During the fall and winter semesters,
each Writing Fellow spends two hours a week in the Writing Center in the LAL. Word
of the Writing Fellows availability must be spreading because the number of drop-in
tutoring sessions increased significantly this year. The winter ‘88 semester saw very
little tutoring of writing in the LAL. The following winter, with the introduction of
Writing Fellows to the Writing Center in the LAL, writing sessions grew to 475.
This winter (‘90), the number of writing sessions leaped to 927.

In addition to their work in the LAL, each Writing Fellow is assigned to work witha
particular class across the curriculum. During the most recent semester (winter . #90),
Writing Fellows worked with the first drafts of all major writing assignments in twenty-
five classes. These included courses in anthropology, sociology, physics, children’s
literature, musir for classroom teachers, education, nursing, respiratory therapy, speech,
organic chemistry, logic, philosophy, secretarial procedures, automotive instrumentation,
juvenile delinquency, algebra and trigonometry, marriage and family, drafting, and earth
science.

In spite of the long hours, hard work, and little pay, when given the opportunity tc
evaluate their semester, the Writing Fellow expressed a sense of pride in their
accomplishments. The Writing Fellows know they are gaining valuable experience.
Perhaps the most significant statistics are these:

1) We have had fifty students take 254 Advanced Composition--the course during
which they begin their work as Writing Fellows. Forty-nine students have
successfully completed the course. (One found it necessary to drop because oi medical
problems.)

2) Every Writing Fellow who plans to return to MCCC nex' fall has also
volunteered to work as a Writing Fellow next fall.

The following quotes from a few of their evaluations express very clearly the positive
feeling the Writing Fellovs have toward MCCC and its Writing Fellow approach to
Writing-to-Learn and Writing- Across-the-Curriculum:



“The professor was extremely thoughtful and courteous to work with. She also did my
ego a tremendous amount of good. She is such a gracious and giving person that she
makes me feel that I am just about the best at what I do as a Writing Fellow.”

“I am glad I had the experience of being a Writing Fellow. My writing has improved,
and I am just happy to be able to help others. Iam going to miss it next year--maybe
Michigan State will need Writing Fellows in the future. Ihope so!”

“The Writing Fellow program kas been one of the biggest plusses of my experiences
and time spent at MCCC. It has enhanced my education; improved, strengthened, and
personalized my relationships with faculty members and other students; rewarded me
with some very dear friends; challenged me to open doors that would have remained
unopened; and taught me a multitude of skills applicable to many different life
circumstances. I am very proud and happy to a Writing Fellow.”

“I can hardly believe this is my last semester as a Writing Fellow! This has truly been
the most rewarding experience in my college career. Besides improving my own
writing skills and meeting dozens of new friends, I have had the opportunity to develop
personal relationships with professors for whom I have a great deal of respect. The
wonderful feeling of satisfaction I had each time I ‘fellowed’ another student’s writing is
something I will miss.”

“The Writing Fellows program has given me confidence as I tend to be a wellspring
of self-doubt. I tend to get A’s from my instructors. What I want is A’S from my
peers. The program has helped me interact with fellow students. When they return of
their own volition, I know they have accepted me and my talent. This is the greatest
compliment. My most treasured quote is from a gentleman who said, ‘I hope the word
doesn’t get around that you are here because you are my secret weapon.’”

“I can honestly equate Fellowing to a good wine. It just gets better with age!”

“This has been a very special class. I have learned so much about writing, teaching,
and myself.”

“I want to tell you how glad I am that I took this class. At the beginning I was not sure if
I could handle it, but now I know that I can. I almost wish I could take the class again.”
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“This class has certainly been the greatest learning experience I have ever had since
starting school. Everyone I have talked to wishes this program success.”

“This has been a very rewarding experience, and if I were asked the following question:
‘If you had it to do over again, would you?’ --I would answer YES without hesitation.”

“QOne student embarrassed me by the way he kept telling me how much I helped him
and taught him--but it also felt good.”

“These students had me flying higher than a kite by the time our sessions were over. I am
ecstatic. There is hope for America--I have witnessed it. If these young men keep their
dreams alive, there is no limit to what they can accomplish.”

“Proud and glad--that is how I feel about being a Writing Fellow. I ain proud of
myself for being able to achieve in class and proud to be acquainted with all the other
Writing Fellows. My heart and mind are glad, happy, even ecstatic, that I can help
others --and I learn in the process. How mrich better can it get!”

“Please see that the program continues. Your biggest asset is the group of Writing
Fellows. We can attest to the goodness of the program. We can be your spokesmen.
Not everyone is good at everything. Some need help. Isn’t that what learning and
life are both about--sharing knowledge.”

“Being a Writing Fellow is an honor. Tutoring produced anxiety, but it also produced
results. New friends came into my life because of this program. THANK YOU
VERY MUCH!”

“Thanks for letting me be a Writing Fellow. As I have said before, this has been the
highlight of my college education thus far. Ido hope to take part in this program next
fall and winter.”

3
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WRITING FELLOWS AND WRITING CENTER IN THE LAL TO CONTINUE

Monroe County Community College 15 now in the second semester of its
Wr:ting Fellows Program. O0f the twenty-five students who took 254 Advanced
Composition and served as writing tutors last semester, nine have
transferred to other schools, and sixteen have returned to MCCC this fall.
I am pleased to be able to report that all sixteen of our returning Writing
Fellows have agreed to work with us again this semester.

Last semester LAL use was up &67% over the previous winter (945 more
tutoring sessions). Part of this i1ncrease can be attributed to the
develiupment of the Writing Center ir the LAL. During the winter semester,
the LAL had 485 tutoring sessions devoted to writing. And we could have
handled more, but most students will not seek help with their writing until
1t 1s too late--after their work has been graded.

Please encourage your students to visit the Writing Center 1n the LAL
and to do 1t before you evaluate the final draft. Page three of this
newsletter includes a list of the hours each writing tutor i in the
Writing Center. I have included a sample of the Writing Cent2r reference
form on the back page of this newsletter. You can make copies tor your own
use, or send me a note and I will see that you get extra copies.

Encourage your students to visit the Writing Center 1n the LAL. This
1s not just a service fo- students "at risk." We can all use a sympathetic
reader, and, best of all, your students will receive assistance before it
is too late--when they tan still revise thear early efforts, clarify their
thinking, and improve their writing.

We need your help. ASs you '~ow, 1f we do not use this service, we
will soon lose 1t.

I would also live to encourage all faculty members to consider
volunteering for an hour or two each week in the LAL. Several of us have
done this in the past and are continuing to do so. It can be a rewarding
and enlightening experience for our students and ourselves. You can help
with any subject you feel comfortable tutoring. And, if you wish to put a
note on your office door directing your students to the LAL, you may spend
this time during your ofiice hours.

Have a great semester. Write On'

ol
(€g]
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MONROE COUNTY COMMUNITY COLLEGE
WRITING FELLOWS® CLASS ASSIGNMENTS

FOR
FALL 1989
COURSE TIME & DAYS FACULTY WRITING FELLOWS
251 Organic Chemistry T.Th./5:30-7 Hileman Masserant
152 Anthropology M.W.F./10-11 DeVries Flood/Gonyea
201 Electronic Office M.W.F./10-12 Evangelinos Faunt
Procedures
152 W. Philosophy T. Th/9:30-11 Holladay Masserant/Curtis
251 SS & Novel M.W.F./11-12 Holladay Low/Sampeon
256 Children’s Lit. T.Th./11-12:30 Merkel Voss/Graves
151 Speech T.Th./11-12:30 Leach Littrell/Graves
151 Sociology T.Th/7:45-9:10 Moyer Watkins
(Bedford)
151 Sociology M.W./5:35-7:00 Moyer Moyer
(Jefferson)
151 History W. Civ. M.W./5:35-7:00 Havrilsak Wenzel/Faunt
251 Botany M.W.F./11-12:00 Howe Longton
251 Physics_ M.W.Th.F./1-2 Spalding Mowen
151 Education Tues./2-3:30 Brewer Leathers

A3 KKK K KK K KK K K 3k K K KKK 30K K Kok Ok K

THIRTEEN CLASSES / SIXTEEN WRITING FELLOWS

DAY AND NIGHT CLASSES / FULL-TIME AND PART-TIME FACULTY
ALL THREE CAMPUSES / THREE DEPARTMENTS:
HUMANITIES/SOCIAL SCIENCES

MATH/SCIENCES

BUSINESS

AR K K K K K K K K KK kK K Ok A KK K KKK K K oK K K

WRITING FELLOWS FOR FALL 1989

1) Don Curtis 2) Peggy Faunt 3) Edna Flood 4) Hollie Gonyea 5) Dawn Graves
6) Kristin Leathers 7) Charlene Littrell 8) Margaret Longton 8) Sarah Low
10) Michelle Masserant 11) Rachael Mowen 12) Eugene Moyer 13) Steve Ssmpson
14) RoseMarie Voss 15) Patricia Watkins 16) Wendy Wenzel
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What the Writing Center Is:
4+ An Individualized service available to all MCCC students !
+ We tutor writing for every course on campus. You need NOT be enrolled 1n '

4 composition course 1n order to work with a4 tutor to improve your writing.

What the wWriting Center [s Nor.

4+ We are not a set’ice limi’ed to poor students: we help good students get
hetter, and we help weak students get stronger.

+ We are not a proofreading or editing service.

+ We are stuffed with writing tutors who are trained to help you develop
conti1dence 1 sk1ll 1n writing. but they are not permitted to "fix"

papers for vou. Thev will gladlv help you learn to "fix" vour own papers.

What the Writing Center Offers:

1IN Writing we can:

+ Diagnose weaknesses andstrengths in you writing skills. . I

+ Arrange one-on-one tutoring on a regular weekly basis, or we can help
with a particular assignment.

The 1.A.1. 15 open d. ring we are ready to help with every
these hours stage of the writing process:
Monday 9:30a.m. - 7:00p.m. OQutlines, Ro;ghiDrafts; Revisions

Tuesday 9:30a.m. - 7:00p.m. rainstorming
Wednesday 9:30a.m. - 4:00p.m.

Thursday 9:30a.m., - 4:00p.m. Word processors are available for
Friday 9:30a.m. -12:30p.m. Student use.

Saturday 9:00a.m. - 1:00p.m.

. . tu ar aluavs lable Located in the Campbell Learning
riting tutors are not aiways avallabie Resource Center, L-218

so call ahead to make an appointment. (313) 242-7300, extension 278

WRITING CENTER IN THE LEARNING ASSISTANCE LAD
¥citlng Fellown' Houce ¢ Fall 1989
Eoc _an Annointment call 242-7300 / ext, 27a.

SN NN NN SRR RSENESSRENNEEEEESEEERRB R RERRERERRERED
- assssssse ...........................I....
(LI Yy "y sssabetas
* = 8 800l

—

BONDAY MFDHESDAY

vr 0 wr 02 9:30-10130 __Dr. MHolleday /
9:30-10¢30 ___Dr. Holieday _____ _ / 10:00~111400 Rschsel Mowen / Sarsh  Low £
10:00~11100 —.Rechae! Mowen Vg Sarsh Low____/11100-12:00 ]
11100-12.00 / 12100-1100 _Margeret Longton / Ross  VYose, Z
12100 1400 ___Dawn Qraves_________ / 1100-2100 ——Margeret Llongton____  _/ |
1000- 2000 __Deowvn Gravee__ s 2:00-3:00 —Vondy wemzei_____
2:00- 3,00 s/ 3100-4100 Mendy Wenzei______ _  /

2100~ 4:00 Michelle Mssserent / .anl..l..ll.l...l..l|||||||||ll¢|||||l||||l|cl|lll||Qlcocllngculm
4:10u- 8100 ___Michelle MNemmerent / Don Curtle____ 7/ IHURSDAY
4:130- 6130 Pegoy Feunt___________  / 9130-10:30 __ _Dr. Laech / .
G130~ 6:30 ____Pegoy Faunt_____ / §1000-12100 ___Gene Moyer____ /
ssslsssstssssssss s - [ Sssssssgssssande :3;00‘“00 ——Hollle Gonyes
100-2100 Charile /
TUEADAY 2400-3100 Cher l1e :::::::
9130-10030 . Dr. Lesch______ 7 e E— .
19400-11:00 __gane M Lt A LI L LTI TP T YT Y T T T Y T YT T T rryypyey Sssssessssnss »
11100-12:00 ___ _Cans ['ood_ 7/ Gene Moyer____ /7 IRinax
$2:00-1,00 Mollle Gonyes________/ W00 Or. Motiesr______, .
11980-2,00 Kciotin Lesthere_____ _ / Roge Voes_____/ 19100711100 Steve Sampeon_____,
2:00-3,00 Krtetin Leethere_______ 11100712000 _Steve Bumpwon______/ .
\‘1 4100 Pat  Watkine, / IIII.I.IIIIIIIIIIllllllllllllllﬂliiIIIIIIIII..IIIICI.I.IIII...IIIIM
EMC ~$100 ——Pot Wetkine_____ /

:
$:00-6:00 Don Curtle_________ __ / ' ;
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Referral Form
for the :
Writing Center in the Learning Assistance Lab
Monroe County Community College

DATE
Instructor: PLEASE ATTACH THIS FORM TO THE STUDENT’S THEME, |f

approprlate.

1 am referring to the LAL/VWriting
Center for assista.ce with the writing skills noted below:

(Course Instructo=?
l*******************l********l********************l*l*****l*h*********
STUDENT: You may bring this form to the LAL (second floor of the
LRC). Someone may be avallable to work with you, but you would be

wise to call ahead and make an appolintment (242-7300 ext. 278).
309636 36 36 30 36 36 36 3636 36 36 36 36 3636 36 36 36 36 336 36 36 36 9 0 36 36 3636 36 36 30 36 3636 36 36 0 3030 36 363 36 30 34 36 36 3630 36 36 30 3¢ 3636 30 30 30 30 36 34 36 3¢ 34 34 ¢

Date

Instructor Student

Your student came to the LAL/Writing Center today. We worked in
the followling way!

(Writing Consultant)
JE0 0006006 .00 060000 3030 .30 3006 63606 636 .00 D06 0600 0606 06 006 00000006 0000036 3030 00 0003000 .00 00 3000 000 1606 300 000 4 00 ¢
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The teacher enters the cless-
room, striding to the podium and
arranging the session's lecture
metes. Btucents open their note-

" beoks and copy the teacher's

words. For the next 560 minutes
teachar’s voice holds forth
the studants’ pene scretch

eWway on paper.
Bound femilier? This scene

Guest Editorial:

probnbly describes meny typicel

Writing to Learn
by Lerry Levy / Delta College

Hidiand, Michigan

Professor Levy has won an award for creative change
at Delte College. He describes below some of the

changes he helped bring to Delta College, and he tells
why these changes are so critical to learning in every
discipline. We thank him for granting us permission

to reprint this article.

iunior high, high school and col-
ege classroom experiences. |
know it describes @ lerge part of
mine. And so whet? This scene is
repested so regulerly thet few
question its velidity.

But teschers and students
should question the routinely pas-
sive role students pley in their
classrooms. Go into many e cless-
room from seventh grade on up
end note how language works:
Whea do students write more
then the words the teacher pro-
vides? How does the teacher know
whet students ere heering and,
moreover, what they are leem-
ing? And, except ot quiz or test
time, when will the teacher find
out?

The tescher could find out dur-
ing every session. There are other
ways (o teach end learn then by
lecturihg, end these weys involve
o ohift in the role language func-
tons. In another classroom the
teacher aske students to take out
¢ sheot of paper end for the first
few minutes describe the moet im-
portant idee in that day's reeding
aa:ﬂmnt. In enother class, the
te r interrupls an economics
l2ziare by asking students to solve
o supply-and-demand problem. I
o third room the teacher ends o
blelogy lecture b‘ ssking students
(o trace o bite of hamburg through
the digestive system.

Whet's happening bere? Yes,
the teachers are otill lecturing,
but elouki{ they are doing more
than tal to the blackboard.
Yos, the nte are writing, but
pol snerely parroting words or fill-
isz in blanke with memorized

terms. For o chenge they ere own-
ing rather then renting the lon-
gusge of the clessroom. For »
chenge they ere epplying theory
end thinkins creatively.

Whet's heppeningis neither ex-
pensive nor t. Commonly
called “writing across the curricu-

Jum® or, as some oducnh:’rnfer.
“writing to learn,” it {a neither a
fed nor e gimmick, but a philos-
Phy of education which regulerly
uses writing — particulerly infor-
mal types like “free writes,” jour-
nals, end logbooks — to promote
Jearning.

Informel writing — like spesk-
ing, reading, snd listening — is
evaileble to teachers of ell- gub-
{.eetl. During the last few yeers 1

eve met meny teachers who
understend thie. A geology
teacher began his course by esk-
ing students o write three thinge
thet have nothing to do with geol-
o& v then demonstrated how
whaetever they wrote connected to
geology. A pencil? Consider the
:nphiu. The plant on the win-

ow eill? Consider the soil com-
position. His etudents kept jour-
nels recording their growing
ewareness of geology in their lives
outside the classroom. At the end
of the semester over 90°percent of

bis students, whe were at first

quite ekepticel, confirmed the
value of the journal to their learn-
ing of geology.

A marketing teacher posed a
problem: how to sell o new soft

drink. After several minutes of
writing, students volunteered
their hunchea, the teacher record-
ing themon the board. Afterwards
she added some of her own idess
to the list.

An automotive technology
teacher role-played the part o' e
customer whose car wasn't start-
ing. Describing his problem, he
gave students fm minutas o list
questions they might ask., After
enewering Questions, students
anslyzed whet they believa they
learned ond whet problem they
supposed e car had.

At Delta College, now in the
second yeer of implamenting en
oll-college “writing to leam® pol-
fcy. over 100 full snd part-time
teschers from every division have

roposed weys to promote student
earning through the use of writ-
ing. Surveys of etudents and fe-
culty have already ehown tre-
mendous support. Nearly 90 per-
cent of 750 students surveyed lest
year agreed thet the writing com-
ponent in their courses did indeed
promote their leaming.

Many colleges and school eys-
tems areund the sstien and
sbroad are likewise, includ-
ing the Mi Public Schoels.
Last year the board of education
spproved g syshem-wide commit-
ment to “wri bolearn" It s a
decision’ ¢ idland teacher
ond student applaud.

3 2 For teachers, writing can pro-

vide waye lo angage every student
simultaneously in the Jesson et




hand. Writing can be an effective
way to introduce, interrupt or
close a lecture. Writing can be &
way to discover what students are
learning, wondering about, con-
fuscd by. Writing can balance rote
memory work by providing fre-
quent, even daily, opportunities
for preblem solving and creative
thought. Moreover, writing also
unites teachers of kindergarten
through college, of algebra
through zoology, around the com-
mon theme of effective teaching
snd learning. Workshops devoted
tc "writing to learn” generate a
kind of intense teacher-to-teacher
shop talk too often reserved for
lunch or car pools.

For atudents, writing provides
an opportunity to rehearse
thoughts and feelings before the
graded performance — in much
the same way that athletes and
actors rehearse before the big
game or openming night. Writing
gives a chance to transiate what
happens in class into pereonal
terms, to connect lessons to ideas
snd events outside of class.

Msybe this all sounds too obvi-
ous. Doeen’t everybody approve of
writing in school? It's like approv-
ing of motherhood.

But not everybody under-
stands. The most common miscon-
ception is that "writing to learn”
interferes with an already

*crowded curriculm. “I'm inter-
ested, but just don't have the
time,” I've heard a few teachers
say. Does this mean the teacher
*must” lecture from opening to
closing bell? When “wall-to-wall”
lecturers confess that their stu-
denw’ performance falls short of
expectations, 1 recall Jim Bou-
ton's book about baseball mana-
gers: *I manoged Good But Boy,
Did They Play Bad". If teacliers
*teach good,” shouldn’t students
*learm good™

Some teachers still believe
writing is for English classes only.
Despite evidence that informal
and ungraded writing promotes
learning, some believe every word
a atudent writes must be cor-
rected and letter graded. Some
cannot grasp the difference be-
tween learning to write and writ-
ing to learn. Such beliefs, however
sincere, help neither teachers nor
students.

A few years ago | spent a day
sitting in high school classes

taught by teachers often praised
for their ability. I waa struck by
the sameness of structure in every
clees, regardless of the discipline.
The teacher spoke, the students
liatened and took notes. Occasion-
ally the teacher asked questions;
O ) more assertive students re-

EMC;nded. Many students, | sus-
e »ted, went through the entire

day without one opportunity to re-
flect upon or in any way partici-
pate in the lessons.

In one class the teacher told me
that the day's leason covered a
ver{ difficult concept. He lectured
enthusiastically for the entire per-
iod. Did students now under-
stand? How could he know?

What would have happened
had he written the term on the
board and asked all students to
write their best definition, illus-
trating with an example from the
text, their imagination, or their
experience outside of achool? Af-
terwards he might have had stu-
dents exchange writings sesking a
clearer meaning or correcting a
confusion. He might have called
on several students, using their
remarks as s springboard for
further questians and — yes —
lecturing. He might have collected
all the writings and responded
briefly to insights or questions,
perhspe bringini the most appro-
priate rema~ks back to .iass.

Of course, this takes time, par-
ticularly in responding to student
writing. But where letter grading
expedites a teacher’s job, students
often remark how little the letter
grade tells them. Furthermore, a
letter grade is usually s final step
in a lesson rather than part of the
dialogue of learning. "Writing to
learn” is about dialogue.

Such opportunities for interac-
tion exist in any teaching and
learning situation, in and out of
school. After a soccer scrimmage
the coach, ready to share his
notes, instead asked the players
to identify one thing they'd done
well. The players correctly identi-

fied the clever , the assist re-
sultingina , the atrong defen-
sive move. n the coach asked

players to identify one thing they
needed to do to improve. The play-
ers — 10- and 11-year-old kids —
provided many of the same ideas
the coach hed in his notes. But
how different and better that they
saw it for themselves.

A mother atarted s "shared
notebook” with her teen-age son.
In the first entry she wrote her
wish t0 have more conversation
with him. On the next page he
wrote back that he'd give it a try.
And o for several months they
wrote thoughts and feelings that
had long gone unstated betweer.
them, improving their under-
standing of themselves and each
other.

An employer running a small
business wanted workers to note
real and potential problems and
pose solutions. She provided a
notebook where workers jojted
their observations and ideas. The
uality of discussion improved, as
3.id relationshipe between owner

and employees who felt they hada
common stake in the venture.

The coach, parent and em-
ploysr may not be profesaional
teachers, but they are teaching
nonetheless. They realize intui-
tively that effective teaching and
learning begins with an under-
standing of ﬂ.min; as & process
and how language is part of that
precess. As an industry chief ex-
ecutive officer once told me, each
party has to believe the other has
something to say, and each has to
believe the other is listening.

The Midland Public Schools
board of education is currently re-
viewing the elementary curricu-
lum. They are considering ahift-
ing from the current “intermedi-
ate school” to "middle «chool”
structure and philoso; ny. They
are expanding nartnert hips with
business and industry. But all of
these worthy ventures miss the
point if classrooms continue to put
the students’ voices on hold. They
are little more than cosmetio
changes so long as the teacher
still sees him or herself as occupy-
ing th.e‘;rotlight like a star perfor-
mer. “Writing to learn” shifts a
teacher from center stage to the
wings, from lead singer to direc-
tor. The teacher is not less in
charge, but exercises a different
kind of authority. The shift re-
quires risk-taking and humility.
It is worth the risk.

Lecturing is not necessarily
bad, but lecturing only is not good
enough. A lot has been spoken and
written about the need for stw:
dents to develop skills in "higher
order thinking® and “critica)
thinking” and "creative thinking.?
A lot has been spoken and written
about the need for more dialogue
between teacher and student, and
the need for students to be "active
learners.” How will this happen in
classrooms where for days and
weeks on end the dominant or
only language is the vzice of the
authority — the teacher or tex:
thook (or guest speaker or film
narrator, etc.) and the silence of
students writing only the words
spoonfed to them? .

*Writing to learn” can provide
students with a regular and info
mal means of responding to lef-
tures, textbooks, labs, field work,
tests, apd to their own progress
and questions. “Writing to lears”
can provide teachers with a low-
stress and routine way to discoveér
what every student in the room is
learning or not learning. Most of
all, “wniting to learn” can engage
every student in active, coopera-
tive, creative and critical
thinking.

I know of no other teachipng

~ technique that can make thia
U claim.

>
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MCCC STAFF DEVELOPMENT:
THE GOSPEL ACCORDING TO ROUECHE

(10-25-89)

This semester's staff development program “ Excellence—A Callege-Wide Commitment” was lead by
Dr. John Roueche, a superior speaker, teacher, and national expert on college teaching. He obviously
practices what he preaches. His presentation was extremely effective--filled with many moving and
amusing anecdotes. Dr. Roueche covered maay topics in his brief visit. The summary that follows
includes only a few highlights. Nonetheless, moxt of us can benefit from a review. It may jog the
memory of those who stended, and it will provide our part-tim~ instructors with some of the excelient,
thought-provoking ideas of that day. As you might suspect, I am particularty fond of his ideas about
writing in all courses.

KEYS TO SUCCESSFUL TEACHING
Dr. Roueche feeis these are a few of the keys to successful teaching:

1) SET HIGH STANDARDS: Do not compiain about poor effart if you have failed to set mgh
standards from the start.

2) MAKF 'DENTS AWARE THAT ATTENDANCE IS THE BEST INDICATOR OF
EXCEL’ (As Woody Allen says: “Showing up is 90 percent of success.”) This is the mimimum
commitm —.. of course, sttendance works boti ways. The instructor must aiso stend. The first hour,
the first day, the first week are the most critical parts of the semester. Use the first hours completely.
actively. Pay stention to wha is going on in the classroom.

Reduce distance in the classroom between you and your sudems. Greet students as they enter class. Some
instructors even stand & the door and shake hands with each stdent as he or she enters for the first time.

3) INCREASE WRITING IN ALL COURSES. This will inprove motivation and participation in the
class. It will end the illusion of “passive” learning. Gt sndents to think and probiem soive WITH
LANGUAGE-writing aad speaking. Have them verbalize sbout what they are supposed (o have
learned. Awoid simple sukiple-chaice testing. Only use maltiple choice if you can tie it io with some
peoblem-solving activity, some word problems which require more than rote memorization of someone
else's answers. Increase word problems is all courses. Your ability to engage your stdents positively
and consistently is the main key to your success as a teacher. The more actively they are invotved. the
higher the learning curve--the greater the degree of critical thinking that is taking place. Only the small
minority, the exceptional few can learn passively. (See Praofemor Merkel's articie os page five for
more isformatioa on this aspect of writing to lewrn.)

4) GIVE HOMEWORK , and after you give 1t: collect it, read 1t, grade it, and return 1t--promptly.

s
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5) RESPONDING: 100 percaat of your stedasts should take part. That should be your goal for the
week a least. EACH student should be involved and feel he or she is an important part of each class.

6) DO NOT ASK QUESTIONS THAT REQUIRE SIMPLE RIGHT OR WRONG ANSWERS.
Espeqally early in the semester. students should have every opportunity to take part in discussions that
include a safe environment.

7) DO NOT INTERRUPT OR ANTICIPATE WHEN A STUDENT IS ASKING A QUESTION.
Wait at [east sevea secoads for the students to respond to one of your questions.

8) A MANDATORY ATTENDANCE POLICY CAN CON 1RIBUTE TO SUCCESSFUL
TEACHING . A number of colleges (_4iami Dade among them) have college-wide attendance poucies:
after four absences, stadests are dropped from a course. The instructor calls the student the day he or
she misses. Counselors also call. This has sot hurt enrollment; in fact, in many cases earollment
has doubled since it began.

KEYS TO SUCCESSFUL COMMUNITY COLLEGES:

1) SCHOOLS MUST HAVE PLACEMENT. Tostiag must be mandstory. and piscomont mest be

Do not let students take college-level classes until they have a reasonable chance of success. Without
these misimum taadards, you can caly havetworessks. 1) HIGH ATTRITION because students
caaact do college-devel work, or 2) WATERED DOWN COURSES becanse studests caanot do
coliege-ievel work

Having these requirements will NOT cause students to avoid your school. In fact, every school that has
these requirements has experienced increased enroliment, especially in sophomore level courses.

Having these developmental courses will not cost your oollege more money You will receive tition.
You will receive state fundmg - '

&-MM nculytelntodﬂdq—e-alwt-:. 'l'hey-us lbotuouddﬂdq—enal
courses. Even the greatest teachers of all ime (Christ. Buddha. Gbandi) could not teach successfully in a
classroom where students have eighteen years of differences 1n language or mathematical skilis.

Sothe  k of mandatory placement in developmental courses dooms both teachers and students to failure.

2) SCHOOLS SHOULD ALLOW NO LA'I'E REGIS!'RATION Lae reg:stunon should be defined
as the week BEF ORE classes begm ere are ig
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Winter Term 1990: Writing Fellows and Course Selections

1'kaaks to all faceky who aominsted studeats
to rece. ve writing fellowships for sext semester.
You did a great job. Next semesters' Writiag Feliows

will be an outstanding group--truly some of the best
students on campus.

We have examined their high school traascripts,
their ASSET, SAT, and ACT test scores--whenever
possible. Each student has submitted a wriling sample,
and each has been interviewed. As aresult, | can safely
say we have an exceptional group of students who have
accepted our fellowship offer and have signed up for
254 Advaaced Composition in the winter term.

Siace some of our scw facakty asd part-time
facaky may act be familiar with our Writing Ceater
and Writing Fellows Program, I will beiafly review
whet = 2se students will be doing sext sementer. In
addition to working to improve their own writing skills
in their advanced composition class, each stodent will
serve as 8 MCCC Writing Fellow. Writing Fellows
serve the coilege and their fellow studeats is two
ways:

1) Each is gwilable two hours s week in the

Writing C iathe I as Ami Lot

With last year 3 and this year's Writing . ellows in the
lab next serueste:, writing tutors ‘il be available more
than seventy hoars a week. During these seventy-pius
hours, owr Writing Fellows are svailable to tetor
Sudeats who are writing papers for any class the
college offers. Students may drop in; they may call for
an appointment; or they msy berefarred to the
Writing Cester by ane of our isstrectors.

Most writing centers have a hard time anracting the
students who need help the most. For a variety of
reasons, many students will not seek the help they
need.

(The few who do use the writing center on their own
are quite often excellent students, but that is why they
are good students--they are willing to do whatever they
must do to succeed.)

Nevertheless, our Writing Center ia the LAL now
assists many more students because they must go to
the Writing Center to work with their Writing Fellows.
That is where the Writing Fellicws' secona
responsibility comes into the picture:

2) Each Wrikine Fellow is axsizncd )
¥riting ciams. These classes come from every division
on campus. In the past two semesters we have worked
with drafting, nursing, anthropology, history,
philosophy, physics, political science, chemistry,
biology, and many more courses in a variety of
disciplines. The one thing each class has in common is
this: each uses Jormal writing assignments as part of
the course requirements.

The Writing Fellows allva' facaRy to get studeats
on task soomer and keep them oa task lomger. Each
time & paper is assigned, the instructor assigns two dve
dates. When the first draft of the paper is collected, the
instroctor gives these to his Writing Fellow. The
Writing Fellow reads the first drafts and prepares a
writtea response to the draft. Then the student goes to
the Writing Center in the LAL 1o discuss and get back
his first draft. On the secoad due date (normally a
cosple of woeks ister) cach tudeat ssbmits a
revived second draft-along with the first deaf and
the Writing Fellow's writtea critigue.

This brisgs abowt several desirsbie resaks:

1) Eacaky caa be certain cach studest has spest st
L ie of week o { revising ki

her paper. No one is allowed to wait vatil the last
minute to write the paper.
(continued on the next page)




2) Sudests. cven though they may have been

. X hod yoi .
fendbach . - \ aall
improvetheir first effart. They know this produces a
beter effort, and nearly all appreciate working with
fellow swdents.

3 nsﬂnm&ummwm

 lenrn in oll disciplines, They find themselves writing

more often and in a wider variety of courses. This is
the ideal situstion. Some schools now placea " W" in
the schedule heside each course that has a writing
‘ componeul. These writing-intensive courses are set
‘ apart as something special. To be sure, writing can and
‘ should drive and shape learuing. but it 15 not something
veserved for a select few teachers in & minority of our
courses. Writing is sosaething studests should come
1o expect as a normal part of learning in all courses.
Fach time students complete & course which uses
Writing to drive the learning , they become more
comfortable with the medium. It becomes a normal
way of doing things. They realize that faculty who
foliow and encourage them to work through the process
are interested in seeing them do well. This is especially
true when Writing Fellows or other ciassmates work
$ogether to assess enrly efforts and aliow
i mprovements to be made before the final effort is
Traded. Like a drama or athistic coach, facalkty have
a respomsibility to guide and mositor the learning
procms. Since most faculty are too busy to become
ersonally involved with each stage of the process, this
i5 where classmates or Writing Fellows can help.

Each time studests write ia the discipliaes, slowly
but surely the old dosble standard begiasto
dissalve: writing is no longer seen as a skill reserved
for a few English teachers with unrealistically high
Standards.

mtummirnn%

I realize we and our students would be better served
if each writing tutor had an advanced degree in
composicion and twenty years of experience, but thet is
not likely to happen here or anywhere else. So what is
the next best alternative? Should faculty cary the
entire load? Will they?

To be sure, even the best Writing Fellow is no
expert. From time to time, some will make mistakes
and o :x in poor advice along with the encouragement,
concern, and good advice they usually provide. Does
this mean our students are better served as they were in
the past--with no guidaace? Should every assignment
be one shot, hit or miss, success or failure?

As | mentioned at the beginning of this article, for
the past two semesters we have had some good students
who are willing to spend time helping other students

become better writers. The mare classes we can pet

Ho-ew ﬂtﬁnmudmm

approach to writing ia the disciplines ir 0 costiswe,
we mest have the continwed sepport of the fall-time
and part-time facalty. You can belp assure our
continued success by doing two things:

1) ummmmmm

2) Hyon yick >
a Writing Fellow for your class. We may not have
enough to fill every requcst, but we will never know

until you ask. m.nldmf_dn.




How to Use Writing to Learn in the Disciplines

by Dr. Robert Merkel

MYy colieugues are all the ume asking me: “Yob, how can I wse writing-acrom-the-carricalem techaiques
in my discipliae, 30 [ can be a reaily grest professor tike you?”

So | have decided to share some of the techmques which [ have used successtully these pust couple of semesters:

- £ ‘e~ [
a) how to sing
b) how 1o use the semicolon
¢) bow to use a palette knife
d) how to speak in public

¢) eic. (you get the idea).

IS

R

r Xedc iy Jmmarin ot e cad ¢ 3 period. Tell them they are secret
ageats, hired to duplicate your lecture by virtue of their superior mentalities and writing abilities, to smuggle into
where ever for whatever . . . (you get the idea).

Y -

‘e - 3 DO '

i ‘o e SOIRES CL T .1!4 L QPSS W l\’ . v !! ! \
NS GRE. If they get some right--tell them. This heips them to think like a teacher instead of like a student. It
shows you how they think and how they have interpreted your lecture. And it gives you potential questions for
futore tests. This is ume well spent for both teacher and student.

4

collect their form

SN

jents formaliz opy sad re-orgasize) their class sotey. They can do this out of ciass. You
al products and scan them quickly, making a comment in one or two words: Neat. Good thinking.

]
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3) the correct speiting of terms you are currently using,
b) the correct order of a scientific series,

¢) acompound (or a compiex) sentence structure,

d) the correct working out of an algebra problem.

Writing is terribly important--no doubt about it. [ had been slighting this gambit vntil recemty, and my students’
learning had sufferec as a result.
Ihope you'll employ some of these writing methods in your classes. and let me know what works for you.

4
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Writing Fellows Begin Third Semester of
Service To MCCC Students

MCCC now has thirty-five Wnting Fellows. Ten students are in their third semester of service, and
twenty-five students have begun their first semester as Writing Fellows.

All thirty-five Wiiting Fellows are available to tutor students from every course at MCCC. Each Writing
Fellow is available two hours a week in the Writing Center in the LAL. That means we can provide up to
seventy hours a week--if students will either drop in of make an appointment. Most, however, will not not

seek hclp on their own--no matter how badly they need help. Emmm:mhgmnmm

MCCC Writing Fellows do more than work in the Writing Center in the LAL. Each Writing Fellow is
also assigned to a particular course (see the chart on page two). In these courses, they will read and respond
to the first draft of required papers. Students will receive a written commentary and will meet with the
Writing Fellow to discuss ways to improve the first draft. The instructor will receive the first draft, the
Writing Fellow's written coi .mentary, and the final draft of the writing assignment.

The numbers for this semester are as follows;
Number of Faculty Using Writing Fellows to
Work with Writing Assignments in Non-Writing Courses = 19

Number of Writing Fellows = 35
Number of Classes with Writing Fellows Assigned = 2§
Students in Classes with Writing Fellows Assigned = 568

Hours Writing Fellows Are Available Each Week in
the Writing Center in the Learning Assistance Lab = 70

Who Can !se the Services of the Writing Fellows? ~ Every teacher and every student

in every class at MCCC.

How Do Students Get Help with Their Writing? Call the LAL and make an appointment with a

Writing Fellow (ext. 278).

How Can Faculty Make Use of the Writing Fellows? Send students to the Writing Center in the LAL.

Give specific instructions about the help you wish the student to receive.

We have some talented people willing to help faculty and students do the best they are capable of
on every writing assignment. Whether we continue is up to you. As with almost anything worth

having, we must either use jt or lose it}




MCCC Classes with Writing Fellowa / Winter 1990
Class Dav/Time ___ Instructor writing Pel)ows
1S2 Anthropology T/TH 8-9:30 DeVrles Ann Frost /Janette Stanton
151 Sociclogy MWF 10-11:00 DeVries Kristin Leathers
151 Socliology M/W S5:30-7:00 DeVries Eugene Moyer
152 Physics MWF 10-11:00 Spaiding Debbie Waltz
252 Eng. Physics MWF 1-2:00 Spalding Charlene Littrel]
256 Children‘s Lit. T/TH 11-12:30 Merkel Lisa Sallsbury / Tim Hyatt
165 Basic Music for
Class. Teachers T/TH 9:30-11 Merke| Robert Gable /Hollle Gonyea
151 Intro. Education Tues. 2:30-4:00 Orwin Sue Vining/Vivian Walczesky
151 Intro. Education Thur. 2:30-4:00 Orwin Melissa Steinman
210 Nursing Tues. 1:30-3:30 Schramm Dawn Graves
210 Nursing Tues. 1:30-3:30 Odneal Michelle Masserant
112 Cardlopulmonary
Pathophyslology MWF 11:30-12:30 Woltman Dodie Strazzulla
151 Speech T/TH 9:30-11:06 Leach JRose Voss / Elalne Bryson
252 Organic Chem. T/TH 5:30-7:00 Hlleman Vivian Walczesky
151 Loglc MWF 10-11:00 Holladay Jeff Bock /Angela Manwarlng
152 West. Philosophy T/TH 9:30-11 Holladay Rebecca Koepke / Joan Heck
206 Adm. and Office
Procedures MTWTH 10-11:00 Evangelinos Peggy Faunt
151 Socliology T/TH 11-12:30 Leski Rose Matheny /Steve Sampson
109 Nursing MW 10-11:00 Brooke/
T 8-10:00 Eack Kristin Servey /Julie Frank
114 Automotive
Instrumentation T/TH 9-12:00 Kehrer Rachael Beeler
252 Juvenile Deling. MWF 11-12:00 Davis Jason Breltner/Chris Nleswender
152 College Algebra
and Trigonometry MWF 11-12:00 Hacmon Grace Dyer / Rachael Mowen
152 Mar. & Famlly T/TH 7:45-9:10 Moyer Patriclia Watkins
(Bedford)
128 Drafting T/TH 1:35-5:00 Fink Robert Gable
151 Earth Science T/TH 9-10:30 Pettit Mark Scherer/Angela Heil/Edna Flood

N
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Monroe County Community College
Evaluation of the Writing Fellows Program
Fall 1989

During the f2'. semester 1989, thiteen MCCC classes had Writing Fellows assigned to assist their fellow
students with ail major writing assignments. At ths end of the semester, students in these classes completed
a survey designed to evaluate their experiences with the Writing Fellows. The approva. rate is quite
encouraging. Nearly nine of every ten students found the experience he.pful or very helpful.

(Eleven of the thirteen classes filled out the survey.)

1) How helpful were the written comments on your paper?
41% Very Helpful (67 of 165)
46% Helpful (76 of 165)
13% Marginally Helpful (21 of 165)
less than 1% Not Helpfu! (1 of 165)
2) How helpful were your conferences with Writing Fellows?

(A few were unable w, arrange conferences and had to rely on wntten comments.)

42% Very Helpful (61 of 148)
45% Helpful (67 cf 148)
13% Marginally Helpful (19 of 148)
less than 1% Not Helpful (1 of 148)

3) Cheel Il ratine of the Writing Fell ith i ked

43% Very Helpful (7C of 161)
47% Helpful (76 of 161)

9% Margmnally Helpful (14 of 161)

less than 1% Not Helpful a -~~.’n

4 . o - the
Ecliows in generall,

40% Very Helpful (62 of 157)
53% Helpful (83 of 157)

7% Margnally Helpful (11 of 157)
less than 1% Not Helpful (1 of 157)

Q 41
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Monroe County Community College
Evaluauon of the Wriang Fellows Program
Fall 1989

Duning the fall semester 1989. thinteen MCCC classes had Wnung Fellows assigned to assist their fellow
students with all major wrinng assignments. At the end of the semester. students in these classes completed
a .urvey designed to evaluate their expenences with the Wriang Fellows. The approval rate 1s quite
encouraging. Nearly nine of every ten swdents found the expenence helpful or very heipful.

(Eleven of the thirteen classes filled out the survey.)

1) How heipful were the written comments on your paper?

1% Very Helpful (67 of 165)
6% Helpful (76 of 165)
13% Marginaily Heipful (21 of 165)
less than 1% Not Helpful (1 of 165)

%) How heloful N ith Writing Fellows?

(A few were unable to arrange conferences and had to rely on wrnitten comments.)

42% Very Heipful (61 of 148)
45% Helpiv (67 of 148)
13% Marginally Helpful (19 of 148)
less than 1% Not Helpful (1 of 148)

3) Check vour overail ratine of the Writing Follovs with -vhom vou worked,

43% Very Helpful (70 of 161)

47% Helpful (76 of 161)
9% Marginally Helpful (14 of 161)

less than 1% Not Heipful (1 of 161)

Very Helpful (62 of 157)
Helpful (83 of 157)
Margwally Heipful (11 of 157)
Not Helpful (1 of 157)

[y
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Stu Co ir Experj with M iti

When given the opportuniiy to evaluate their experiences, nearly every student
had good things to say about his or her Writing Fellows:

“I probably wouldn't have asked for their help, but I am glad that we had t0 use them because it heiped .

“] feel use of the Writing Fellows should be required in all classes where papers will be written.”

“Thank you for your time, Writing Fellows.”

“The program 1s wonderful, and it has become much more publicized this semester.”

“Her encouragement and the fact that she liked my paper made me want to make the paper eveu better.”

“To have things written about your paper is good, but actually discussing it and mulling over ways to fix it1s
exceptional'”

“This should be mandatory for freshmen--to let them know of the help that is out there!”

“If I am having trouble on any of my papers in the future, I will definitely consider showing it 10 a Writing Fellow so that
he or she may try and help me.”

“They are a credit to the college and they should continue.”

“She showed me what I needed to make my papers complete.”

“Very well organized. A great program. The ume was very well spent.”

*“She made her advice very positive.”

“Congratulations to all of you who are involved in the Writing Fellows program. 1 am sure you have alreudy L..lped
many students at MCCC, including me. Whether the majority realize it or not, we can all use a litle help. Thanks again.”

“I felt more positive about writing my papers knowing an unbiased person would be checking it over before my
instructor.”

“I iked the overall evaluauon sheet they gave out.”

“The conferences helped me 10 understand what I did not understand.”

“She is very cooperative and open to discussion and compromise regarding wriung styles. She is very likeable, friendly,
enthusiastic, and well-educated. She gave much positive feedback.”

Faculty Members’ Comments on Working with Writing Feliows:

“It is a good way to keep the students on a time schedule. They are forced to make my assignments a priority. The
experience has also forced me to ‘tighten up’ my writing assignments. The papers are neater, tighter, and they avoid the
more egregious language errors.”

“My WF went out of her way to establish meeting times at the convenience of the students.”

“She showed a great deal of flexibility in dealing with students who needed more time.”

“Students get the signal: *Your professor considers your writing to be very important. Act accordingly.” They do.”

A
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WRITING CENTER IN THE LEARNING ASSISTANCE LAB

WA e e b

BT T I P

N

o bbgd vee b il

PP, T T

I

¥citing Fellows’ Houcs / Wintec 1990 YEDNESDAY
? 9:30-10:30 Angela Manwarling___/
WF #1 WF #2 10:00-11:00 Rachael Mowen_/ Car| Boister___/
10:00-11:00 Rachael Mowen_/ Carl Bolster____/ 10:30-11:30 Angela Manwaring___/
11:00-12:00 Rose Matheny__/ Timothy Hyatt__/ 11:00-12:00 Rose Matheny__ / Jascn Breltner__/
11:30-12:30 Angela Heil__/ Elaine Lemiey_/ 11:30-12:30 Robert Gable___/
12:00- 1:00 Timothy Hyatt__/ 4 12:00-1:00 Jeft Bock___/ Jason Breltner__/
12:30- 1:30 Jeft Bock_/ Elalne Lemley___/ 12:30-1:30 Robert Gable___/
1100~ 2:00 Grace Dyer_/ Kristin Servey__ / 1:00-2:00 Grace Dyer/
2:00- 3:00 Kristin Servey__/ Rachael Beeler__/ 2:00-3:00 Rachel Beeler___/
3:00- 4:00 / 3:00-4:00 /
4:00- 5:00 / THURSDAY
S$:100- 6:00 Joan Heck___/ 9130-10:30 Rose Voes__/
6:00- 7:00 Joan Heck___/ 10=30_-1h30 Rebacca Koepke___/ Sue Vinlng___/
TUESDAY 11:00-12:00 Eugene Moye:_/ Vivian Valczesky_ /
9:130-10:30 Rose Voss__/ 11:30-12:30 Mark Scherer__/ Sue Vining___/
10:00-11:00 Debbie Waltz__/ 12:00-1:00 Hollle Gonyea_/ Dawn M. Graves_/
10:30-11:30 Kristin Leathers_/ Rebecca Koepke___/ 12:30-1:30 Janette Stanton__/
11:100-12:00 Debble Waltz__/ Julle Frank ___~/ 12:30-2:30 Eana Flood /
11:130-12:30 Kristin Leathers s Mark Scherer___/ 3:00-4:00 Chris Nieswender__/
12:00-1:00 Hollle Gonyea_/ Dawn M. Graves_’ ERLDAY
12:30-1:30 Eugene Moyer_/ Michelle Masserant_s Janette Stanton_/ 10:00-11:00 Steve Sampson_/ Julie Frank___/
1130-2:30 Micr. .1 e Masssrant_/ 11:00-12:00 Steve Sampson_/ Lisa Salisbury__ /
3:00-4:00 Cchr. wlieswendsc__ / Ann Frost__/ 11:30-12:30 Angela Hell__/
4:00-5:00 Vivian Walczesky___/ Ann Frost__/ Satucday
5:00-6:00 Melissa Steinman___/ 9:00-10:00 Dodlie Strazzulla___/
6:00-7:00 Melissa Steinman___/ 10:00-11:00 Dodie Strazzulla___/
11:00-12:00 /
Q 12:00-1:00 .
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NEWSLETTER OF THE MONROE COUNTY COMMUNITY COLLEGE WRITING PROGRAM

w [ ] I ® ﬁ Ei * I
(VHS Video / Now in MCCC LRC Collection)
28 minutes (VC 862)

The following is synopsis of a recent video purchased by MCCC. I heartily recommend this program to our
faculty--especially to those who are teaching students planning to become engineers, chemists, computer
programmers, and technicians. You will do yourself and your students a service if you show and discuss
this program. It provides an important message for all of our future graduates.

Synopsis:
The program begins with Katherine Beuler, a fourth-semester student in mechanical engineering at Chico
State, California, telling of her experiences as an engineering trainee.

She says she quickly discovered that “to my astonishment, one of the primary things I was called upon to do
was to write: proposals, cost estimates, contracts, inter-office memos, specifications, and final reports. . . .
Writing and communication were often more important than the mere design work.”  All of the experienced
people she came into contact with told her that speaking and writing skills were absolutely essential
engineering toois.

Interviews with a varitey of professionals in technical fields illustrate the importance of writing and
communication to success in these technical fields.

1) Doug Collar, Mechanical Engineer: “I do a lot of writing in my work.” He explains that most of his

work involves gathering information and then reducing that information into reports. “Fifty or sixty percent
of my time is spent in writing. Tt could be reports, letters, inter-company memos.”

2) Maruca Lopez, Agricultural Products Manager, Product Safety Dept,: “About fifty percent of my

time is devoted to writing.”

3) Jim Trudeau, Computer Programmer Analvst: I write a tremendous number of management

reports. . . . | spend between fifty and seventy percent of my time v * ng.”

4) Adrian Borgias. Chemisf, Dept, of Engineering Research: *“I spend probably sixty percent of my

l{llC"C writing while I am out in the field, and nearly eighty percent of my time writing while 1 am in the
e fce.”
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“Being able to get your thoughts down clearly on paper will take you a long way.”

“Writing is extremely important in a company as large as this one. It is the only way to communicate
with your fellow workers. More importantly, it’s the only way to communicate to your superiors what you
are doing.”

*I can think of untold examples of brilliant electrical engineers, gemuses in their field who are literally
useless because all that wonderful intellect they possess could not be communicated effectively to
anybody.”

“People judge you by what they see that you have written.”

“The challenge of an engineer is information overload. . . . You end up with more information than you
can handle. The challenge is to take that information and reduce it down to something that is readable,
usable, and not just an overload. They key is putting it out in a simple report that is siinple to read and gets
your information across.”

“I cannot over-stress the value of the ability to write clearly and to write quickly.”

““Most engineers in their schooling rarely write. And whenever they get the opportunity, they hide from

it. Get in the middle of it. Try it. Every bit of writing you do is practice, and every time you do it, you will
be better at it.”

Each Technician and Engineer Tells What He or She Thinks Is Most Important:

1) Know Your Subject,

2) Know Your Purpose,

3) Know Your Audience.

4) Develop a Flexible Style and Application: Divorce Yourself from Your Product.

Jim Trudeau, Computer Programimer Analyst:

“Your ability to write and speak clearly and precisely means everything. . .. You are
all working very hard at your math and your physics. I hate to be the one to tell vou, but
they will not help you a whole lot down the road. They won’t make or break you on a daily
basis. Your ability to communicate a thought both orally and in written form will
determine just how successful you are--will determine your level of survival.”

47
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Writing-to-Learn and Critical Thinking Strategies

Below are a few simple techniques that will help develop and improve your
students’ c-itical thinking and writing skills. They can be used effectively with
almost any subject. Writing-to-Learn activities are at least as valuable as the

| traditional formal writing assignments: essays and research papers.

| 1) Begin class by writing the "question of the day" on the board--have
students spend four or five minutes becoming engaged with the topic. Or ask
students to provide the question of the day based on their reading--or on the last
class.

2) Have students start class by summarizing what the class did last
time. This, at the very least, gets them calmed down and on task. But it also
requires students to go to the next level of thinking beyond note taking. They
must begin to make their own choices and decisions about what is important.

3) Have students write on one of these: Wkat is the main point of last
night's assignment? What are we going to do today? What should
we cover today?

To answer these questions, students must begin to think, to pull out ideas--from
their own minds--not mindlessly copy what any tape recorder could provide.

4) Always write after using film or AV materials. This works best if
you are prepared with study questions to follow the film. If this is not possible,
then have students summarize the main point or points of what they have just
seen--even if they did take notes. Taking notes is passive--finding the main points
requires critical thinking.

5) Stop in the middle of class and ask students to summarize the class
up to now, or predict what is to come in the last half of class, or
what is to come tomorrow.

THE BEST PART OF ALL OF THESE ACTIVITIES IS THAT YOU DO NOT GRADE

EV NEC T . 'YOU DON'T GRADE
EVERY READING ASSIGNMENT. WHY SHOULD YOU FEEL COMPELLED TO GRADE
EVERY WRITING ASSIGNMENT? BE TH ==

YOUR READING OR GRADING IT.

WRITING-TO-LEARN ACTIVITIES WILL HELP YOUR STUDENTS THINK MORE

DEEPLY. MORE CRITICALLY. (YOU MAY WANT TO HAVE STUDENTS KEEP A

SEPARATE NOTEBOOK IN WHICH TO DO THESE IN-CLASS WRITING ASSIGNMENTS.
B l{llCOU CAN COLLECT IT AT SOME POINT AND EVALUATE IT-if you feel this is necessary
o= motivate your students to give this their best effort.)
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Word Processing at MCCC: Observations and Questions
by Dr. John Holladay

The Wnung Fellows have been very busy lately. Walk by the LAL sometime. You will aimost
certainly see several students working one-on-one with each other to master a wide variety of subjects.
[t’s that ume of the semester: mid-term. and many wrniting assignments are due shortly. This i1s a busy
ume tor students and faculty.

Debbie Waltz, Wniung Fellow for the 152 Physics class, describes her expenences with her first set
of papers: ““The students were great--fiendly, recepuve, intelligent. I really enjoyed working with
them. but never dreamed 1t would be so ime consurmung preparing their papers. [ think [ averaged 45
munutes to an hour for each one. At first I thought I was doing it wrong, but the students seemed to be
happy with my work. Some of them were surprised to see their comment sheet typed, but I thought 1
should: after all. Mr. Spalding was insisting their reports be pnnted on the computer, so [ feit I should
print mine too. This 1s how I cnuqued the papers: I read the paper through to grasp the general concepts
and orgamzauon, only making obvious comments as I read. Then I reread it slowly and wrote down
comments (circled or underlined or used question marks) on the paper while at the same tme writing
notes down about the problems and corrections on a sheet of paper. [ reread the paper again: this ume
matching my notes to the paper as I read to ensure my comments made sense, were accurate, and held a
positive tone. I followed this process for all the ones I needed the next day, and then I began to type the
notes onto the official comment form. Now I have a copy of the notes I gave to the students for my own
records. This physics class is intelligent, and they like to think. What [ found really neat was the way
three of the students hzlped me understand their topic. As they explained their concepts to me, they
drew pictures--nght there on their reports--to illustrate them.”

Thanks Debbie. Something very good is taking place here: I wonder how many of us would be
willing or able to devote this much time to the learming and writing process.

Another observanon: be advised that our Writing Fellows have learned to use the Appleworks word
processing programs which are available in the library and in the Learning Assistance Lab. If you have
wrlLiilg assignments, encourage vour students to take the ime to learn to use the word processing
programs. In two hours or less, most students can learn to use Appleworks. After one or two

assignments, they will be very comfortable with the program. The ability to use a word processing

T W w v W
Editorial Question: Writing Fellows are eager to teach other students to use tl.e computers.

Many of our faculty are ready and eager to make wider use of computers. In the example above,
Professor Spalding requires his papers to be processed on the computer. But MCCC’s supply of
computers is extremely limited. MCCC has nearly three thousand students, and we have seven
computers on campus to which students have open access: two in the library and five in the LAL that
can word process. I know at least two commuttees are now studying the situation, but why are we so far
behind most other colleges? How long will this process take? Our students and facuity need
computers now!' '
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by Dr. Robert Merkel
Years ago I came to an emoutional and philosophical crossroads in my life. 1had to
decide whether [ would be a lambada dancer or the world’s first perfect teacher. Luckily
(for you) I chose the latter because now I can share with you my recipe for writing a
poemn. Here then is my secret.

How to Build a Fine Poem

1. Start with an emotional expenence. Recollect it in a moment of tranquility.

2. Choose those appropriate words which will help you reconstruct the expenence. Use
phrases, and clauses too if the words seem right.

3. Amange your words, phrases, and clauses in a logical order. Don'’t strain or worry--
use your instincts.

4. Add verbs. Polishit. Sleep on it. Change it as you deem appropnate.

Format it. How does it look best? Play with various arrangements.

6. Type 1t

’ How to Write a Poem
l
|
i

w

If it seils, remember it is polite tradition to send most of the profits to your teacher
(me), and if it does not--but it is really good--give it to me or to Dr. Holladay for
consideration for Images (MCCC’s literary arts magazine). The deadline for this year's
issue is fast approaching: March 1.

MEDMESDAY
VRITING CENTER IM THE LEARNING ASSISTANCE LAD
9:30-10+30 Angela NHanvaring___-
geitian Falicecs fhourm ¢ Winter L1990
10100-11140 Rachae! Mowen_/
BOMDAY -
v 9} vl a2 10:130-11:30 Angeis Mamvaring__/ °
®130-10130  Julie Fram __/ 11100-12:00 Jason Breitaer__
10100-11:00  Rechae| Mowen_/ 1113012, 30 Rovert Gavie___~
11100-12:00 kowe MOtheny__/ Timothy Hyaste 12:00-1:00 Jeit bock___/ Jewon kl]!”l‘_r
12100- 1.0C Timothy Myatt__/ Eisine Lemioy__ - 12:30-110 Rover: uable____
12:30- 11 Jett bock - 110V-2100 Grace Dver_,
1100- 2100 EKisine Lemioy__/ Krietin Servey__, 1130-2:30 Rose Matheny__/
1130- 2130  Grece Lyer 2:00-3:00 Rache! beeier__ s
2:00- 3:00 Eristin Servey__/ Rachael Devier__,
TIRREDAY
3100- 4100 Angela Hell__/
9:130-10:130 Rose vows_/ Rebecca Koephe_/
41W- S100  Anesia Mell__/
10.30-11:130 Rebecca koephe sue Vining_____/
$100- 100 Joan Meck ___/
11100-12:00 Sueene Mover_/ Vivian Valcsesxy__/
€:00- 7:00 Joan Meck __/
11130-12:30 Harx Scherer__/ Sue Vining___/
TUESDAY
12:00-1100 Wollie Gonyea_- bawvn N. Greves_,
S IW-10 1N fose Vowe__/
12:30-1190 Janette Stanton__/
10:00-11100 Depbie Valtz ___/
12:30-2:30 Sama Flood /
10130-13130  Kristin Lesthera
3100-4:100 Chris Niewwender__/
$1100-12+00 Debbie Weit:__/
IRIDAY
11130-12:30 Kristin Lesthers / Rark Scherer __/
9:130-10:30 Juily frame__s
12100-1100 Hollje Gonyea /s Devn K. Grevee_,
10100-11.:00 Steve Semepeon_/
12:30-1 %0 Sugene Mover_/ Michel le Raseerant_/ Jenette Stanton_/
11100-12:00 Steve Bampeon_/ Lisa Salledury__/
1130-2+ 830 Micheile Hasmerant_/
$:00-4100 Cnris Niesvenoer ___/ Ann Frost__/ )
i RAuCHAY
4100-8.:00 Vivian Welcseeny ___/ Ann froet__/
2:100-10100 boaie Strassvila__/
. Q $100-6.:00 Meljsss Steinman__ ./
. 10:00-11+00 Dodie Strassulla___/
E lC 6108-7+00 Nellosa Stelnmen___/
' 51 11100-12100
rull‘h-‘ Provided by ERIC .
2 12:00-1100 —_—
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NEWSLETTER OF THE MONROE COUNTY COMMUNITY COLLEGE WRITING PROGRAM

Why All Students in a Writing Fellow Course
Moust Participate in the Process
by John Holladay

In the fall of 1982 at Brown University, Tori Haring-Smith establisked the first Wrinng
Fellows program in this country. By the fall of 1989, according to a recent article by Haring-
Smith, their undergraduate peer tutor program now serves over 2500 students annually. She says
that with the help of 80 Writing Fellows at Brown: “Students acquire a crucial skill: the ability
to improve their writing by revising it with the help of a colleague.”

MCCC's Writing Fellow program is patterned after the one at Brown University. This
semester we have 35 Writing Fellows working with over 500 students. Unlike those at Brown,
our Writing Fellows also work a combined total of seventy hours a week in the Writing Center in
the LAL. Here they are available to work with the writing assignments of any student in any
course on campus.

One way our program 1s similar to the one at Brown University is that we want every student
in a Writing Fellow class to work through the process by revising the first draft of each paper
with the counsel of a Writing Fellow. Tori Haring-Smith says about the Brown program:

“Every paper written by every swdent in a Writing Fellow course is first submitted to the
student’s Writing Fellow, who comments on it in writing. The papers with these comments are
then returned to the students who must revise them before submitting both versions (the original
with the wtor’s comments and the revision) to the faculty member in charge of the course.
Although students are not required to follow the Writing Fellow's suggestions as they rework

thexr papers, ﬂLﬁmdmmmh:.mm.mmammamd.mummhmm Ihxunlmus
ed to bat the ents’ bchef ment

This, I am convinced, is the key to a successful Writing Fellows, Writing-to-Learn Program.
We all need to work through the process. Writing is an extremely recursive process, and every
writer, weak or strong, should come to see revision as an integral part of the writing process. [
agree with Haring-Smith. Surely our students, like those at Brown, will benefit from working
through the process. Yes, even “passable” writing can be improved, and to be asked to do so
must not to be seen as “a punishment meted out to poor writers.”

Our students, like those at Brown, are never required to follow the Writing Fellows'
suggestons as they rework their papers. Nevertheless, since good writing is almost never a
linear process, we will continue to encourage total parncipation by all students involved in the
process across the curriculum. That is the message we wish to deliver with MCCC’s Writing
Fellows, Writing-Across-the-Curriculum Program.

o1
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Writing Fellows Write

A Writing Fellow's Pay
by RoseMarie Voss / Writing Fellow: Winter and Fall 1989, Winter 1990

When I was first recommended as a Writing Fellow, I was not really sure I was up to \he cha!’>nge.
I did not consider myself a wri:... I was rcld of all the benefits of being a fellow: prestige,
recognition, experience, pay, credibility, and resume dressing. The thought of being paid to take a
class was great, and everyone likes to be recognized for something positive and prestigious, but I
wo .ered how anyone reading a resume would understand what a Writing Fellow was since it is a
relatively new positon. Then I reasoned it would be a great conversational strategy if the interviewer
were unfamiliar with this new tutorial role. So I wrote my autobiography, had my interview with Dr.
Holladay, and I was accepted.

Later that semester, when the papers started coming in, I wondered if it was all worth it. T'had 12
credit hours of school work, a home, two children, a number of community ai.d church commuttees, as
well as throngs of student papers to critique. I worked hard . . . very hard!

But there was something special about that class. It was not just 25 strangers in a room for a couple
of hours a day, a few days a week, taking notes and quizzes. It was a group of friends working,
learning, and growing together. We shared our fears, struggles, experiences, and achievements with
our mentor and each other. Becoming a fellow was by far one of the most important and rewarding
decisions I have made.

When we all got together at the end-of-the-semester pot-luck luncheon to receive our checks, Dr.
Holladay asked if we would like to continue as fellows for the up-coming semester. Everyone took a
moment to reflect on the demanding semester we had just survived. Nevertheless, all fellows who
were returning to MCCC also returned as Writing Fellows.

I am now in my third semester as a Writing Fellow, and the rewards are stll adding up. This class
taught me how to tutor others, gained me prestige among the staff, recognition with other students as a
caring helper, experience in working with others, money, and credibility as a knowledgeable student.
As far as my concern about whether an interviewer would appreciate what a Writing Fellow is, I found
out last week.

I added to my job packet in the Placement Office the Writing Fellows Certificaie Dr. Holladay
presented to us at the end of the semester . When I went for an interview, the head of the engineering
department asked me to tell him a little about myself as he glanced through my credentals. I began to
explain my present staws in school, and he tumed to my Writing Fellows Certificate. He interrupted
me and said: “Oh yes, she’s the one who is going to write all the reports to the main office for us!” 1
answered, “I'd be happy to!”

I will not know if T was chosen for the position for a while yet. The important thing is that being a
fellow is all that it is cracked up to be, delivering all it promised--and then some.

Yes! Being a Writing Fellow definitely pays!
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Writing Fellows Write

Where Will I Sit?
by Grace Dyer / Writing Fellow: Winter 1990

A Dramatic Monologue: Thursday, March 15, 1990

As I wait for my appointment to arrive, I look around the LAL. It has become a very
busy place. Every table is full with tutors and tutees. Some tables have a sign with the
tutor’s name displayed. Iknow these are the Writing Fellows. Even the computers are
all being used today. Papers must be due in some classes.

It was never this busy when I first began working here. I started several semesters ago
as a chemistry tutor, and I never had a problem finding a place to tutor a student who
came for help. If my appointment comes in now, where am I going to sit? I notice some
Writing Fellows are sharing a table, and both are tutoring students at the same table.

Someone is sitting at the desk answering the phone and making more appointments. If
this keeps up, the college will have to expand the LAL.

I see an instructor tutoring at one table. Students are sitting in the waiting area--
patiently waiting to see the tutors with whom they have appointments.

I cannot believe it! The LAL is actually full! Where will I sit when my appointment
arrives?

Two students finish their tutoring sessions and leave. Two of the students who have
been waiting sign in and move to tables with their tutors.

Guess */ho just walked in the door--my appointment. Where will I sit? The only
places left are the two chairs in the waiting area. I ask the student to sign in, and I ask
him to sit in the waiting area. “T will be right with you,” I tell nim.

Picking up his paper and my written evaluation, I quickly glance around. All the
tables are still full.

I guess I will sit in the waiting area and discuss the paper. The session goes well. The
student is very recepiive. He does not mind at all that we are sitting in the waiting area.
He even says he wants to bring his paper back after completing the revisions. ] guess it

really does not mater where vou sit as long as vou get the job done.
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Assessmeut of Writing Assignments —9

The final two pages of this issue include a two-page assessment instrument for writing
assignments. If you use writing assignments in any of your courses, you may benefit
from knowing more about how well your students understand your assignments. We
hope this assessment instrument will give you the opportunity to do just that. If you
think these two pages might elicit information you would like to have, please detach these
pages and have graphic arts make enough copies for your students.

Professor Jim DeVries suggested we create such an evaluation instrument for classes
working with Writing Fellows. We did so this semester. Several faculty members
contributed to the version we are now using. The form on pages five and six of this issue
has been revised slightly so that it can be used with any .lass.

This evaluation is for your use and for your eyes only. After your students complete
the evaluation, you are free to use the information in any way you choose. You may get
some helpful feedback that will allow you to design better assignmenis in the future.
Unless you choose to share the results, no one else will read the evaluations.

See Pages 5 and 6 9

Writing Policy Statements

If you are preparing course policies for next semester, please consider including one
of the writing policy statements distributed to all faculty last month. To your list of
choices, we would like to add this revised statemer.: nrepared by Professor Robert Leski:

“Your papers will be graded both on careful fulfillment of the assignment 4nd on
compositi. 1al accuracy. Just as inaccurate facts disrupt communication, so does
inaccurate English. Employers and universities wil! =xpect you to think and write
correctly. Poor writing, misspellings, grammatical errors, lack of thoughtful
organization, and pointless slang represent you badly.”

01
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Student Assessment of Writing Assignments

Course Name and Number:

Asiignment #1:

Was this assignment clear?
Yes, Very Clear/ — Okay,inMostRespects/ _______ No, Not Very Clear

If you had trouble undesstanding the assignment, why? What things might be done 10 make the assignment
more ¢ sily understood?

Directions should include the following:

- more about the intended avdience,

—__ more about what documen..ion is expected,
—— more about the sources 10 be used,

_____ more about the organization of the paper,
more about the specific goais of the paper.

What about the length of the paper? Considenng the nature of the assignment, was the paper 100 long, too
short, or an appropriate length?

Are the library resources at MCCC adequate for this assignment?

Other ways the assignment might be improved include these:

(If this course had more than one wnung assignment, please fill out the other side.)




===

Course Name and Number:

Assignment #2:
Was this assignment clear?
Yes, Very Clear / Okay, in Most Respects/ No, Not Very Clear

If you had trouble understanding the assignment, why? What things might be done to make the

assignment more easily understood?

Direcuons should include the following:

more about the intended audience,

more about what documentation is expected,
more about the sources to be used,

more about the organization of the paper,
more about the specific guals of the paper.

What about the length of the paper? Considering the nature of the assignment, was the paper (oo long, 100
short, or an appropriate lengwn?

Are the library resources at MCCC adequate for this assignment?

Other ways the assignment migitt be improved include these:

(If this covursz 1aa more than one wnung assignment, please fill out the other side.)

Q 58
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Writing Across the Curriculum:

Pragmatizts sav we should evaluate deeds, not
words, and judge ideas by how thev work, rather than
by how well they ook on paper.

Many sadder-but-wiser people have failled to follow
this advice when considering the development of a
wrniting-across-the-curniculum program. They learned
the hard way what David Russel’s rescarch revealed:
“Revival meeting or consciousness-raising cfforts,
however useful as springboards, cannot st<t 2 ninterest
after founders have gone...WAC must be part of an
institution-wide plan with reahstic goals and clear steps
marked out toward them.”

So, you ask, "What’s the solution? How do we add
wrniting across the curriculum without becoming
composition teachers and burying ourselves in an
avalanche of paper grading?”

The simple approach is often the best. I think
Monroe County Community College (MCCC) has de-
veloped a program that works. And it works for
everyone involved. students and faculty.

MCCC had the “uscful springboards”—retreats,
workshops, seminars. They were interesting and
helpful, but not absolutely necessary. These sessions
encouraged faculty in the disciplines to develop non-
graded, writing-to-lcam activities. However, we have
taken our WAC approach one important step beyond
the workshop stage. When our instructors decide to
transform the expressive, exploratory writing activitics
into transactional, graded writing, we offer them
assistance. Thus, after all, is the part of the process that
instructors find most frustrating—evaluating hastily
prepared, poorly conceived, last-minute writing.

We have a way to improve the quality of instruction
without placing a heavy burden on our faculty. We
have no panacca, but we do offer valuable assistance at
a crucial point in the writing process

Writing Fellows Programn

MCCC has brought the Wnting Fellows program—
which began a few vears ago at Brown University—to
our campus. Here, very bricfly, 1s how 1t works.

We have an advanced composition class—open to
only a few of our best students  These students, good

EDB 348, Austin, Texas 78712

~= THE NATIONAL INSTITUTE FOR S TAFF AND ORGANIZA TIONAL DE VELOPME NT (NISOD)
W) Community College Leadership Program, The University of Texas at Austin

“What's In It for Me?”

writers before taking the class, spend a semester becom-
'ng better wniters and beconung wnting consultants for
their fellow students. These voniting fellows work in a
wrnting center—available to all students in all courses
on campus—and each is also assigned to work with
students in one class across the disciplines. For this
assigned class, our writing fellows look at the carly
drafts of students’” themes. They take cach paper home,
prepare a wnitten commentary, and meet with the
student writer to discuss the first draft. After that, the
student wniter has the opportunity to revise the draft
and submut both drafts and the writing fellows’ com-
mentary to the instructor. Everyone in the “fellowed”
classes must participate.

Last semester our “fellowed” classes included:
Nursing Seminar, Political Science, Geometrical Draft-
ing, Engineering Physics, Organic Chemistry, Respira-
tory Therapy, Logic, Western Philosophy, Basic Music
for Classroom Teachers, General Physics, Children’s
Literature, Speech, Exploring Teaching, Poetry and
Drama, Art History, Sociology, and Psychology. The
instructors for these classes knew they were getting a
second draft that had received the attention of a capable
and concerned student tutor. (Instructors for other
classes were alsc encouraged to require students to take
first drafts to the Writing Center.) At the end of the
year, we surveyed the students and faculty involved
with the Writing Fellows Program.

Evaluation: Students With Writing Fellows

More than 97 percent of these students found their
work with the writing fellows to be helpful. When you
consider that these students were required to do more
than students might have done in past semesters (write
two drafts of each paper and meet with their writing
fellows to discuss cach), the approval rate is encourag-
ing.

Some of the comments from these surveys are
revealing: 1 was pleased to find at MCCC the individ-
ual attention given to the students.” “It helps to getan
unbiased opinion of one’s work before the professor
sees it.” “Itis helpful to know that 1 had somewhere to

£0 to get help with questions and problems.”

| ol
t) Vv




. 53

DY LA VAR ALY S LW Y . e BAS RS A R PR Pt NS » <™

Evaluation: Faculty Working With Writing rellows

The faculty were pleased with the work of therr
writing fellows. Over 80 percent felt the papers they
received were better than those submitted 1n compa-
rable classes without a writing fellow. One faculty
member summed it up  “Students are learning to focus
on the complexities of the wniting process. They are
learning not to be content with one draft. More real
learning is taking place.”

Perhaps most noteworthy of all were the numerous
comments by faculty who said they had initiated or
expanded their use of wnting solely because of the
availability of the writing fellows. For example, one
faculty member said: “Rarelv have | required writing
in th:s course. The two assignments this term were
central to the goals of the course. 1 plan to make these
assignments standard from now on. Regular daily
writing will increasc in all my classes.”

Evaluation: Writing Fellows’ Experiences

The writing fellows benefit the most—and they
know it. Each writing fellow spends two hours a week
in the writing center and is also assigned to work with
up to 20 students in one course. At the end of the
semester, each writing fellow receives a $200 fellow-
ship grant. Frankly, if calculated on an hourly basis,
the money is a small incentive. Other major incentives
come in the form of academic credentials, campus
recognition, and their own cagerness to learn and to
help others learn. These students also enjoy working
closely with faculty members.

In conclusion, if a faculty member or student on our
campus wants to know “What's in it for mc? - the
answer is this: “We offer something for everyone.”
Faculty members are pleased that their adents get
feedback at an important time in the writing process,
when it really matters—before a grade ends the proc-
ess. Faculty are also delighted to know they will not be
reading last-minute efforts. And, of course, students
are wise enough to know that, even though this does
not guarantee success, it does help *hem write the best
paper they are capable of writing.

John Hoiladay, Instructor, Humanities & Social Sciences
For further information, cor.tact the author ¢t Monroe

County Community College, 1555 South Raisinville
Road, Monroe, M1 48161

Susnne D. Roueche, Edior
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